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Student Involvement: Comparative Study of 

Oxford-Brookes University & Eastern Michigan University 

Through a comparative analysis of Eastern Michigan University and Oxford-Brookes 

University, it has been determined that despite being similar in size and reputability, student 

organizations look significantly different. The researcher determined a strong first step in 

discussing why the two universities have such differing approaches to student involvement 

would be to investigate the value found in extra-curricular participation for students that occur in 

both countries. The researcher explored this difference and discusses what each institution could 

learn from the other and continue to grow and develop their extracurricular programs. 



Introduction 

The purpose of this project was to examine extracurricular campus involvement at East­

ern Michigan University and Oxford-Brookes University: comparing and contrasting the 

strengths and areas of growth at each school in tenns of student involvement in organizations. 

This project was based on academic research as well as first-hand experience and observation 

made by the researcher. 
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The researcher was a full-time undergraduate student at Eastern Michigan University, lo­

cated in the United States, from 2014-2018. She resided in Oxford, England, for five months be­

tween January 2017 and June 2017. The researcher attended Oxford-Brookes University as an 

undergraduate exchange student in International Affairs and Politics. She was involved on cam­

pus; taking a full course load, living with British students, participating in events put on by the 

Brookes Union and the International Student Advice Team, as well as joining the Brookes show 

choir, Fortune Singers. 

On paper, the two institutions of higher education are comparable for a number of rea­

sons. Both Oxford-Brookes and Eastern Michigan are considered large-scale universities, though 

currently both remain under 25,000 students (True Facts, 2018), (Our Students, 2018). Both 

schools are located in close proximity to widely regarded prestigious universities, the University 

of Oxford and the University of Michigan, respectively. Both universities began as small, spe­

cialized colleges in the mid 19th century: Oxford-Brookes as the Oxford School of Art in t 865 

(History, 2018) and Eastern Michigan as Michigan State Normal College in 1849 (About, 2018). 

Both universities have average per year tuition and fees that are consistent with the national av­

erages for a public institution in their respective country; approximately $9,970 in the United 
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States with Eastern Michigan's rates at approximately $9,430 and £9,250 ($12,854) in the United 

Kingdom with fees at Oxford-Brookes exactly matching this figure (Financial Aid - Cost of At­

tendance, 2018), (Undergraduate Tuition Fees, 2018), ( Condition of Education, 2017), (Playdon, 

2018) 

With these similarities taken into consideration, the researcher witnessed observable dif­

ferences between the way student involvement was organized, perceived, and engaged in. One 

such factor was student organizations. Eastern Michigan had 291 student clubs and organizations 

and Oxford-Brookes had 107. Eastern Michigan, for having only a few thousand more students 

than Brookes, bad nearly three times the amount of student organizations as Brookes. The types 

of involvement available were drastically different, as well. 

As with most American universities, Eastern Michigan had an active Greek Life that in­

cluded chapters from the National Pan-Hellenic Council, the Multicultural Greek Council, the 

College Panhellenic Council, and the Inter-fraternity Council, for a total of 29 organizations 

(Campus Life, 2018). Another example was that Eastern Michigan was a member of the Mid­

American Conference (MAC), a part of the National Collegiate Athletic Association (NCAA) 

Division One conference that included 17 varsity sports (Official Website of Eastern Michigan 

Athletics, 2018). 

Oxford-Brookes, with a wealth of pre-professional organizations and cultural and social 

organizations, did not have a Greek Life. They had 35 athletic teams where students could 

walk- on to participate as a team member, and scholarships could be offered (Running and Ath­

letics, 2018), though not nearly to the degree of Eastern Michigan. 
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The researcher looked at past comparisons in programing to determine why there were 

differences in opportunities for students on each campus. Ideas included culture or economic dif­

ferences, economic restraints for programing, and/or student interest in extra-curricular opportu­

nities on campus. The researcher determined a strong first step would be to investigate the value 

found in extra-curricular participation for students, such as leadership development, advance­

ment of transferable skills valuable to employers, student self-efficacy, and increased satisfaction 

with the collegiate experience. 

Literature Review 

For the purposes of this study, the researcher explored a sample of the benefits found with 

extracurricular involvement for both American and British students. The most notable examples 

of benefits from involvement in student organizations that both American and British students 

experienced were advancement of skills that were valuable to employers, relevance of "soft" and 

transferable skills, as well as increases in overall satisfaction with the college experience. 

In both countries, involvement provided students with enhanced employability in a num­

ber of ways. According to Pascarella and Terenzini (2005), involvement taught students various 

"soft skills" that employers were seeking in potential employees such as teamwork, interpersonal 

skills, and public speaking. Many of these job-relevant skills were gained in non-instructional 

settings where students were given the opportunity to apply their knowledge, making types of 

involvement such as being elected to student leadership positions, participating in activities with 

a sorority or fraternity, or doing volunteer work with an organization ideal for development. 
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These soft skills indicated a well-roundedness to a student's resume when looking to enter 

the job market, as well as opportunities to celebrate their talents outside of academic achieve­

ment, potentially giving them an advantage over other students (Blasko, 2002). Interestingly, not 

only did these skills make students more competitive applicants for jobs, but they actually made 

students more successful in their job performance (Stuart, 2009). 

Extracurricular involvement was also an important source of information for employers 

in the United Kingdom as described by Stuart, Lido, Morgan, Solomon, and May in "The Impact 

of Engagement With Extracurricular Activities on the Student Experience and Graduate Out­

comes for Widening Participation Populations" (2011 ). Employers surveyed said that though 

they have a requirement of having a degree, they conceded that there was little to no variation in 

the level of degree attainment reported by most applicants, meaning the grades achieved did not 

vary significantly. Therefore, extracurricular involvement became an integral factor when decid­

ing which applicants to consider. Stuart et al. also noted that according to employers surveyed, 

being involved in organizations was particularly important to demonstrate long-term commit­

ment, some level of responsibility or leadership, and a form ofrecognition or attainment; each of 

these factors could potentially distinguish one candidate from another (2011 ). 

George Kuh (1995) called extracurricular involvement "the other curriculum" in his study 

of the same name. Employability was relevant to students searching for jobs after graduation be­

cause of certain transferable skills that one may learn in the classroom, but use the "real world 

laboratory" to practice. In other words, extracurricular involvement provided opportunities for 

"synthesizing and integrating material presented in the formal academic program" (p. 145). 



6 

According to Archer and Davison in their 2013 study, "'It's Just Like an Extra String to 

Your Bow: Exploring Higher Education Students' Perceptions and Experiences of Extracurricu­

lar Activity and Employability,'' employers found qualities such as communication skills, in­

tegrity, and confidence particularly valuable when recruiting graduates for employment (2013). 

They acknowledged that these skills could come from involvement in extracurricular organiza­

tions, though they emphasized that the type of involvement was important (2013). They made the 

argument for high-quality involvement, or activities that were perceived to be important as well 

as perceived as being positive and that allowed students to connect to others. Students with expe­

rience participating in high-quality involvement and more organized activities were more likely 

to continue to pursue their education and grow their skill set than students involved with other 

things (2013). 

Archer and Davison also cited Tchibozo (2007) when they said that extracurricular in­

volvement could have both positive and negative career outcomes depending on the type and 

level of involvement: strategic involvement was critical. Tchibozo also supported the argument 

that those who weren't involved in college were more likely to have lower occupational statuses 

than those who were (2007). 

Another way that employability was increased for students involved extracurricularly due 

to the social and professional networks it allowed them to develop. Stuart et al., in the aforemen­

tioned 2011 study, interviewed alumni from 4-year colleges and universities in the UK and found 

that every participant in their sample indicated that the networks developed as a result of their 

involvement in student organizations helped them in their professional roles, either directly or 

indirectly. 
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We are continuously looking for ways to recognize students at Eastern Michigan University for 
their dedication and hard work with their involvement on campus. We look forward to collabora­
tion with your organization as we honor our students. 

Thank you in advance for your contribution. We look forward to hearing from you! 

Sincerely, 

[Signed name] 

[Typed name] 

Figure 10 

• 
• 

E 
EASTERN MICHIGAN UNIVERSllY 

Tllis is to ccntify th.-t 

[RECIPIENT NAME] 
h:1s boon awardctd tho 

STUDENT EMPLOYABILITY 

MEDALLION 
an award roc:ognizlng tho oxomplo>ry contributions of thoir 

�xtr;;u;u rric:utar lnvotvomont on our c:ampus ;and tho tr,;msforablo skillli 
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President 
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Conclusion 

In conclusion, Oxford-Brookes and Eastern Michigan are similar institutions with very 

different cultures and orientations towards student involvement. Despite different levels of stu­

dent involvement, both universities produce successful employable students. Higher education 

professionals should continue expanding opportunities for student involvement to promote the 

holistic development of students. Benefits of student involvement transcend cultural differences, 

and thus an identified need exists for additional research on this area in the United Kingdom. 

The culminating goal for higher education is to create well-rounded student graduates 

prepared for success in future endeavors, both academically and professionally. The researcher 

supports the work of Dr. Quinlin (2011) who was correct when reporting, "Our students, as peo­

ple in transition making their way in the world, deserve to be treated as whole people. The world 

that they will make needs us to do so" (p. 19). 



References 

About - Eastern Michigan University. (2018). Emich.edu. Retrieved 2 1  
March 2018, from https://www.emich.edu/about/index.php 

About the UACDC - Eastem Michigan University. (201 8). Emich.edu. Retrieved 27 March 
201 8, from https://www.emich.edu/uacdc/about-us/index.php 

Abrahamowicz, D. ( 1988). College involvement, perceptions, and satisfaction: A study of 
membership in student organizations. Journal of College Student Development, 29(3), 
233-238. 

ASA strategic vision - Oxford Brookes University. (201 8). Brookes.ac.uk. Retrieved 1 3  March 
201 8, from https://www.brookes.ac.uk/asa/strategic-vision/ 

Astin, A. (201 0). What matters in college?. San Francisco: Jossey-Bass. 

Bak, W. (201 5). Possible Selves: Implications for Psychotherapy. International Journal of 
Mental Health and Addiction, 13(5), 650-658. http://doi.org/l 0. 1007/s 1 1469-01 5-9553-2 

Baxter Magolda, M. ( 1992). Knowing and reasoning in college. San Francisco: Jossey-Bass. 

Campus Life - Eastern Michigan University. (201 8). Emich.edu. Retrieved 30 March 2018, from 
https://www.emich.edu/campustife/greek-life/index.php 

The Condition of Education. (2017) (pp. t - 5). Washington, D.C. Retrieved from 
https://nces.ed.gov/programs/coe/indicator _ cua.asp 

Denault, A., & Guay, F. (201 7). Motivation towards extracurricular activities and motivation at 
school: A test of the generalization effect hypothesis. Journal Of Adolescence, 54, 94-
103. http://dx.doi.org/ l 0. 10 1 6/j.adolescence.2016. 1  1 .0 13  

Eastern Michigan University: Recreation & Intramural Sports Department (Rec/IM). (201 8). 
Emich.edu. Retrieved 30 March 201 8, from 
https:/ /www .emich.edu/rec im/sports/club/index.php 

Financial Aid - Cost of Attendance - Eastern Michigan University. (201 8). Emich.edu. Retrieved 
1 8  March 20 18, from https://www.emich.edu/finaid/understanding/costs/index.php 

HE Student Data I HESA. (20 1 8). Hesa.ac. uk. Retrieved 1 6  March 201 8, from 
https://www .hesa.ac. uk/ data-and-analysis/students/destinations 

History - Oxford Brookes University. (201 8). Brookes.ac.uk. Retrieved 22 March 2018, from 
https://www .brookes.ac.uk/about-brookes/history/ 

37 



House, J. (2000). The Effect of Student Involvement on the Development of Academic Self­
Concept. The Journal Of Social Psychology, 140(2), 261 -263. 
http://dx.doi.org/ l 0.1 080/00224540009600467 

Kaufman, J., & Gabler, J. (2004). Cultural capital and the extracurricular activities of girls and 
boys in the college attainment process. Poetics, 32(2), 145-1 68. 

Leadership Foundation for Higher Education. (20 1 1 ). Developing the whole student: leading 
higher education initiatives that integrate mind and heart (pp. 1 - 1 9). London: Leadership 
Foundation for Higher Education. 

Larcom, G. (2018). Survey of recent graduates at Eastern Michigan University indicates 76 
percent are employed in fields related to their degree. Today.emich.edu. Retrieved 5 
March 2018, from http://today.emich.edu/story/news/1 002 

NACE (National Association of Colleges and Employers). (201 7). JOB OUTLOOK 201 6: THE 
ATTRIBUTES EMPLOYERS WANT TO SEE ON NEW COLLEGE GRADUATES' 
RESUMES. NACE. 

Nelson, A. (2014). Viewpoint: 4 reasons your college GPA won't matter once you graduate. 
USA Today. Retrieved from 
https :/ /www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd= 1 &cad=rja&uact 
=8&ved=0ahUKEwiki_aJ3u_XAh Wjz4MKHfG0D0cQF ggpMAA&url=http%3A %2F% 
2F college.usatoday .com%2F20 l 4%2F05%2F l 0%2Fviewpoint-4-reasons-your-college­
gpa-wont-matter-once-you-graduate%2F &usg=AOv Vaw 3GBHK8AH l ZyBw l lmaju6Nw 

The Official Website of Eastern Michigan Athletics. (2018). Emueagles.com. Retrieved 25 
March 2018, from http://www.emueagles.com 

Pascarella, E., & Terenzini, P. (2005). How college affects students. San Francisco, Calif.: 
Jossey-Bass. 

Peacock, L. (2012). Graduate jobs: Do graduates need a first-class degree to get a good job?. The 
Telegraph. Retrieved from 
http://www.telegraph.co.uk/education/universityeducation/9375897/Graduate-jobs-Do­
graduates-need-a-first-class-degree-to-get-a-good-job.html 

Playdon, J. (201 8). How Much Does it Cost to Study in the UK?. Top Universities. Retrieved 22 
March 2018, from https://www.topuniversities.com/student-info/student-finance/how­
much-does-i t-cost-study-uk 

Running and Athletics - Oxford Brookes University. (2018}. Brookes.ac.uk. Retrieved 23 March 
2018, from https://www.brookes.ac.uk/brookes-sport/clubs-teams-and-athletes/clubs-and­
teams/running-and-athletics/ 

38 



Ryan, L. (2016). 12  Qualities Employers Look For When They're Hiring. Forbes. Retrieved from 
https:/ /www .google.com/url?sa==t&rct=j&q=&esrc=s&source=web&cd= l &cad=rja&uact 
=8&ved=0ahUK.EwjDpsz43-_ XAh WQ l 4MKHSpAC-
wQFggmMAA&url=https%3A %2F%2Fwww.forbes.com%2Fsites%2Flizryan%2F2016 
%2F03%2F02%2F l 2-qualities-employers-Iook-for-when-theyre-
hiring%2F &usg=AOv Vaw2K9LF ake53TzKLdnxs02VZ 

Schreiner, L. (2009). Linking student satisfaction and retention. Noel-Levitz. 1- 16. 
https://pdfs.semanticscholar.org/5 195/4c4dfd9d6e376623 l 5b58b43d2 l 6 l f28b205.pdf 

Stevenson, J., & Clegg, S. (201 1 ). Possible selves: students orientating themselves towards the 
future through extracurricular activity. British Educational Research Journal, 37(2), 23 1 -
246. http://dx.doi.org/l 0.1080/014 l 1920903540672 

Stuart, M., Lido, C., Morgan, J., Solomon, L., & May, S. (201 1). The impact of engagement with 
extracurricular activities on the student experience and graduate outcomes for widening 
participation populations. Active Leaming In Higher Education, 12(3), 203-215 .  
http://dx.doi.org/l 0. l  l 77/l46978741 141 508l 

Student Central - Oxford Brookes University. (201 8). Brookes.ac.uk. Retrieved 30 March 2018, 
from https://www.brookes.ac.uk/students/student-central/ 

True Facts - Eastern Michigan University. (201 8). Emich.edu. Retrieved 1 8  March 201 8, from 
https://www .emich.edu/facts/index.php 

Undergraduate tuition fees for UK and EU students - Oxford Brookes University. (20 18). 
Brookes.ac.uk. Retrieved 1 7  March 2018,  from https://www.brookes.ac.uk/studying-at­
brookes/finance/undergraduate-finance--uk-and-eu-students/uk-eu-fees/ 

Watson, R. (201 1 ). A rationale for the development of an extracurricular employability award at 
a British university. Research In Post-Compulsory Education, 16(3), 371-384. 
http://dx.doi.org/ I 0. 1080/1 3596748.201 1 .602248 

Whitt, Elizabeth & Edison, Marcia & Pascarella, Ernest & Nora, Amaury & T. Terenzi, Patrick. 
( 1970). Interactions with Peers and Objective and Self-Reported Cognitive Outcomes 
Across Three Years of College. Journal of College Student Development. 40. 6 1-78. 

39 


